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Abstract

Studies on teacher preparation highlight the importance of practical experiences such as internships in
adequately preparing pre-service teachers for the demands of the profession. However, there has been a
lack of focus on the specific difficulties encountered by pre-service physical education (PE) teachers during
internships. This study utilized qualitative methods to examine the specific obstacles encountered by eight
pre-service physical education teachers while completing their internships at private secondary schools in
the northern region of the Philippines. Through thematic analysis of weekly reflective journals, four main
themes were identified: personal well-being and emotional strain, classroom management and student
interactions, instructional practices and pedagogical challenges, and school environment and institutional
factors. The results emphasize the importance of integrating well-being strategies into PE teacher education
programs, improving PE-specific classroom management training, and promoting stronger partnerships
between universities and schools to offer consistent support, resources, and practical experiences for future
teachers navigating the complexities of the PE teaching environment. These findings contribute to a deeper
understanding of the experiences of pre-service PE teachers and provide practical suggestions for enhancing
teacher preparation and support systems.

Keywords: physical education, pre-service teachers, teaching internships, classroom management, pedagogical skills,
instructional strategies

Introduction

Teaching internships are crucial components of physical edu-
cation (PE) teacher preparation, allowing pre-service teachers to
gain hands-on experience in authentic classroom environments.
However, these internships can present considerable challeng-
es that impact pre-service teachers’ development. Heavy work-
loads and unclear expectations during internships caused anxi-
ety among pre-service teachers (Gorospe, 2022; Lee et al., 2022;
Nghia & Huynh, 2017). Other noted challenges include deficient
mentorship, inadequate field experience, and difficulty apply-
ing theoretical knowledge (Moore, 2003; Reese, 2013; Canipe &
Gunckel, 2019). Given the significance of high-quality teaching
internships for pre-service teacher preparation, it is important to
examine the obstacles faced by PE teacher candidates during these
transitional experiences.

Practical experiences in teacher education provides a bridge
between theory and real-world application. Teaching internships
and student teaching help develop essential skills like planning,
classroom management, and assessment, enhancing instruc-
tional competence (Shernoff et al., 2017; Qian & Youngs, 2015).
High-quality practical experiences with mentoring and guided
reflection boost effectiveness and retention, leading to more con-
fident teachers (Evans-Andris et al., 2006; Hong et al., 2019). Early
field experiences impact teaching commitment, highlighting the
need for a developmental continuum of clinical practice (Kelly,
2013; Cribbs et al., 2020). Integrating coursework with fieldwork
prepares future educators for the profession’s complexities (Dar-
ling-Hammond, 2006; Zelkowski et al., 2023). Effective teacher
education depends on incorporating practical experiences that
equip educators to excel in the classroom and make a lasting im-
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pact on student learning.

Given the significance of high-quality teaching internships
for pre-service teacher preparation, it is important to examine
the obstacles faced by PE teacher candidates during these tran-
sitional experiences. As extended field experiences in authentic
classroom settings, internships aim to link theory and practice
through planning, teaching, assessment and reflection (Salviana
et al., 2021; Moore, 2003). However, pre-service teachers often
face challenges related to unclear expectations, deficient mentor-
ship, inadequate preparation, and difficulty applying knowledge,
which can cause anxiety and hinder development (DeAngelis,
2013; Canipe & Gunckel, 2019; Stripling et al., 2014; Jita & Mun-
je, 2021). Furthermore, pre-service teachers may struggle with
developing their professional identity, dealing with uncertainties,
and balancing theory with practice during demanding internship
experiences (Obiagu, 2023; Nghia & Tai, 2017; Kadroon, 2023).
Targeted support through mentorship, reflective practices and
aligning theoretical knowledge with practical experiences is cru-
cial to help pre-service teachers successfully navigate their intern-
ships and overcome obstacles.

While there is extensive research on various aspects of teacher
education and internships in general, only a limited number of
studies have specifically focused on the challenges encountered
by PE pre-service teachers during their internships (Silva et al.,
2021). As Kadroon (2023) and Valencia et al., (2009) highlights,
teaching internships present distinct challenges that can impact
pre-service teachers’ development of professional skills. Similarly,
Nghia and Huynh (2017) examined the internship-related diffi-
culties faced by pre-service teachers, emphasizing implications
for teacher preparation programs. These studies reveal a gap con-
cerning the unique challenges PE pre-service teachers experience
in their internships. Although research shows the significance of
quality mentoring and internships for pre-service teacher iden-
tity and efficacy (Prichard, 2017; Izadinia, 2015; Zhao & Zhang,
2017), there is minimal research delving into obstacles faced by
PE teacher candidates specifically.

While studies have addressed challenges for pre-service teach-
ers in various contexts like urban schools (Gaikhorst et al., 2016),
agricultural education (Wells et al., 2019) and student teaching
(Silva et al., 2021), the focus on pre-service PE teacher internship
challenges remains limited. Further research is needed to examine
these specific difficulties in order to provide tailored support and
preparation for pre-service PE teachers entering the field. Thus,
the objective of this study is to explore the challenges encountered
by pre-service PE teachers during their internships, as discerned
from their weekly journals.

This study examining pre-service PE teachers’ internship
challenges is vital for enhancing teacher preparation programs.
Analyzing their reflective journals can provide insights into
these challenges (Sahin et al., 2019) and inform targeted inter-
ventions to address problem areas (Silva et al., 2021; Soytiirk &
Oztiirk, 2019). This will allow teacher educators to better sup-
port pre-service teachers in implementing effective instruction
and successfully navigating demands. Additionally, it can guide
mentorship initiatives to provide needed guidance and motiva-
tion (Clara et al., 2019). Thus, this study exploring pre-service
PE teachers’ journals is significant for elucidating internship
challenges, improving preparation programs, and ensuring qual-
ity education.

Methods
Research Design

This study used a qualitative phenomenological approach to
explore the challenges faced by pre-service PE teachers during
their internships. Phenomenology seeks to understand and de-
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scribe individuals’ lived experiences (Mapp, 2008), delving into
their subjective experiences to gain insights into their views, opin-
ions, feelings, and knowledge (Neubauer et al., 2019).

Participants and Setting

The study’s participants were eight pre-service PE teachers
from a university in northern Philippines, selected using purpo-
sive sampling (Etikan, 2016). This qualitative research technique
involves establishing specific criteria and choosing participants
who meet them to ensure the sample aligns with the study’s ob-
jectives (Tuckett, 2004). The inclusion criteria for this study were:
pursuing a Bachelor of Physical Education (BPEd) degree, being
in their fourth and final year, and undertaking internships at pri-
vate secondary schools in the area for the last two months of their
studies. The study excluded pre-service PE teachers with intern-
ships in public secondary schools and those with incomplete jour-
nal submissions for the final two months.

Instrumentation

Data was collected from participants’ weekly journals submit-
ted over eight weeks during their teaching internships at private
secondary schools. The journals were uploaded to a secure online
platform (Google Classroom), accessible only to their college su-
pervisor. Participant journals provided valuable insights into their
thoughts, feelings, and experiences over time (Jacelon & Imperio,
2005; Rudrum et al., 2022). By offering detailed and rich infor-
mation, journals captured the complex nature of participants’
perspectives, serving as a window into their lived experiences
(Rudrum et al., 2022).

Data Explication and Analysis

The study’s primary data collection method involved ana-
lyzing and interpreting weekly journal entries from participants.
Following the institution’s guidelines, permission was obtained
from the school’s dean and informed consent was acquired from
participants through a formal letter. Participants were assured of
privacy, confidentiality, and anonymity, and their journals were
securely stored and treated as confidential. Consent was ob-
tained to use the journals for the study, maintaining participant
anonymity.

The participants’ journal data was analyzed using Braun and
Clarke’s (2006) thematic analysis method, a widely recognized
qualitative approach for identifying patterns and themes (Forbes,
2021). This method involves a series of steps: familiarizing one-
self with the data, generating initial codes, identifying potential
themes, reviewing and refining themes, and formally defining and
naming the themes (Braun & Clarke, 2006). Thematic analysis is
a versatile approach that enables the identification of recurring
topics and concepts in the data.

Results

The findings of this study are structured around key themes
related to the challenges that pre-service PE teachers documented
in their weekly journals during their internships. These include
personal well-being and emotional strain, classroom management
and student interactions, instructional practices and pedagogical
challenges, and school environment and institutional factors.

Personal well-being and emotional strain

This theme highlights the challenges faced by pre-service PE
teachers during their internships, which affected their personal
well-being and emotional state. Table 1 presents codes that reveal
various struggles, including health challenges, emotional vulner-
ability, and personal life demands, as illustrated by participant
quotes.
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Codes

Sample Quoted Statements

Health challenges

Emotional
vulnerability

Personal life
interference

“My biggest challenge is Friday’s grueling teaching schedule, with only a 1-hour break, but I am
determined to deliver engaging lessons despite fatigue and exhaustion”. [PT8]

“My biggest challenge was overcoming nervousness about teaching PE subject. | found it
demanding to develop engaging lesson plans and activities that promote active participation”. [PT7]

“I struggled to balance school and personal life, overwhelmed by financial stress, mental health
struggles, and daily tasks, making it hard to eat, sleep, and function”. [PT6]

Classroom management and student interactions
This theme demonstrates the critical challenges pre-service
PE teachers encountered in classroom management and student

Table 2. Classroom Management and Student Interactions

engagement during internships. Table 2 illustrates the challenges
they experienced in maintaining control, fostering meaningful
student interactions, and navigating classroom dynamics.

Codes

Sample Quoted Statements

Maintaining control

Encouraging
engagement
Navigating
boundaries

“Whenever | assign an activity, some students sleep or refuse to participate, citing exhaustion.
Despite my reminders, they're stubborn and would not comply”. [PT4]

“Teaching PE subjects is my biggest obstacle. | struggle to create engaging lesson plans and
activities that inspire participation and discussion, both in and out of the classroom”. [PT2]

“While fixing mats for a physical activity, a student suddenly hugged me from behind. | froze in
shock, paused for a second, and was taken aback by the unexpected gesture”. [PT2]

Instructional practices and pedagogical challenges
This theme encapsulates the challenges pre-service PE teach-
ers confronted in their instructional practices and pedagogical

Table 3. Instructional Practices and Pedagogical Challenges

approaches during their internships. Table 3 shows the codes that
emerged, revealing complexities in planning and preparing les-
sons, adapting instruction, and evaluating student learning.

Codes

Sample Quoted Statements

Planning and
preparation

Instructional
adaptability

Evaluation and
assessment

“l am struggling to choose instructional materials for my dancing demonstration teaching. | worried
about incomplete attire, so | opted for our PE uniform instead. Amidst exams, it is hard to focus on
papers since our minds are preoccupied with demonstration preparation, adding to my anxiety”. [PT6]

“On my first day monitoring and facilitating, managing students across various grade levels and their
diverse learning environments presented a significant challenge” [PT1]

“The sheer volume of submissions from large class sizes or multiple classes makes it challenging to provide
thorough feedback and assessment within time constraints, compromising educational quality”. [PT8]

School environment and institutional factors

This theme illustrates the challenges that pre-service PE
teachers dealt within the broader school environment and the
institutional factors that influenced their internship experience.

Table 4. School Environment and Institutional Factors

Table 4 highlights the emergent codes that shed light on the lack
of consistency, communication barriers, and institutional con-
straints these pre-service teachers navigated during their time in
the field.

Codes

Sample Quoted Statements

Lack of consistency

Communication
barriers

Institutional
constraints

“The ever-changing schedule is my only obstacle, as it disrupts my pre-set plans and requires

adaptability”. [PT6]

“Despite clear directives from the PE Learning Area Coordinator, unforeseen scheduling conflicts
regarding practice areas and upcoming intramurals have caused tension among some pre-
service teacher interns, highlighting the persistence of miscommunication”. [PT6]

“Managing four grade levels simultaneously in a shared space, with limited support from
co-interns, is challenging. While | occasionally envy peers with more scheduling flexibility, |

understand the crucial need for constant student supervision in this environment”. [PT4].

Discussion

The purpose of this study is to examine the difficulties faced
by pre-service PE teachers during their internships, as identi-
fied through their weekly journals. The first theme highlights
the substantial impact of internship demands on pre-service PE
teachers” well-being and emotional state. This is consistent with
Maslach’s burnout concept, which encompasses emotional ex-
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haustion, depersonalization, and reduced personal accomplish-
ment (Caraus, 2022). Participants shared challenges unique to
PE teaching, such as health issues due to demanding schedules
involving constant physical activity and demonstration, along
with emotional vulnerability arising from anxieties about cre-
ating engaging lessons for diverse learners and managing stu-
dent behavior in dynamic PE settings. These findings align with
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research emphasizing the distinctive stressors PE teachers face,
including ensuring student safety during high-energy activities
and adapting lessons to various learning styles and physical abil-
ities (Asebe et al. 2020; Trad et al. 2021). The analysis indicated a
critical need to incorporate well-being support and coping strat-
egies tailored to PE’s specific demands within teacher education
programs, enabling future PE teachers to manage stress and pri-
oritize their well-being, ultimately fostering a more sustainable
and effective workforce committed to promoting physical litera-
cy and healthy lifestyles.

The second theme underscores the significant challenges
pre-service PE teachers encounter in classroom management and
student interaction during internships. Banduras Social Learn-
ing Theory posits that learning occurs through observation and
modeling (Hardiyana & Maemonah, 2023), highlighting the need
for pre-service teachers to observe and practice effective PE man-
agement strategies. Participants reported difficulties in managing
student defiance and disengagement, creating engaging activities,
and maintaining appropriate student-teacher boundaries. These
findings are consistent with previous research showing that class-
room management in PE requires specialized skills and strategies
(Sanetti et al., 2017; Gage et al., 2017). Effective PE teachers use
movement-based activities and transitions to minimize downtime
and proactively manage their behavior (Weaver et al., 2017; Ha-
run et al., 2015). Thus, PE teacher education programs must em-
phasize explicit instruction and mentored practices in proactive
behavior management, differentiated instruction techniques, and
strategies for establishing clear, respectful boundaries to prepare
future PE teachers for positive and productive learning environ-
ments.

The third theme focuses on the difficulties pre-service PE
teachers encounter in instruction and pedagogy. This corre-
sponds to Schon’s idea of reflection-in-action, which highlights
the importance of adapting in real-time (Segal, 2023). Journal
entries revealed that pre-service teachers grappled with lesson
planning for diverse learners in inclusive settings, adapting in-
struction to varied physical abilities, and managing assessments
and feedback in active learning environments. These findings
resonate with the literature that emphasizes the complexities of
PE instruction and the need for ongoing reflection (Mendoza
& Calabia, 2024; Garcia-Hermoso et al., 2020). Yin et al. (2020)
and Sevil-Serrano et al. (2020) underscore the importance of
catering to diverse learners, while Modell and Gerdin (2021)
highlight the role of ongoing assessment in effective PE instruc-
tion. Therefore, PE teacher education programs should prioritize
practical experiences, such as micro-teaching, peer observation,
and structured feedback, focusing on differentiated instruction,
assessment in active settings, and reflective practices to support
continuous growth.

The last theme addresses the challenges faced by pre-ser-
vice PE teachers as they navigate the school environment and
deal with the institutional factors. This aligns with Bronfen-
brenner’s Ecological Systems Theory (Perron, 2017), which
emphasizes the significant impact of various environmental
systems on development. The journals of pre-service teachers
revealed frustration with inconsistent schedules, breakdown
in communication, and limited resources and support with-
in their placements. These experiences are consistent with
research that emphasizes how the school context, including
organizational culture, administrative support, and mento-
ring relationships, greatly influences novice teachers” experi-
ences and the formation of their professional identities (Ber-
tram, 2023; Cakmak et al., 2018; Saleem et al., 2021; Hanifah,
2022; Hou et al., 2023). Therefore, effective preparation for PE
teachers requires stronger partnerships between universities
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and schools. This will help provide consistent schedules, clear
communication channels, and adequate resources to support
pre-service teachers, as they navigate the complexities of the
school environment.

Conclusion

This study aimed to explore the various challenges encoun-
tered by pre-service PE teachers during internships, which great-
ly influence their well-being, classroom management approach-
es, instructional practices, and overall school experiences. These
findings underscore the pressing need for PE teacher education
programs to prioritize well-being support, enhance PE-specif-
ic classroom management training, and offer more opportuni-
ties for practical experience in diverse settings. It is crucial to
strengthen the collaboration between universities and schools
to ensure consistent schedules, effective communication, and
adequate resources for pre-service teachers. By addressing these
challenges and fostering collaborative support systems, the field
can better equip future PE educators to promote physical liter-
acy, health, and well-being among all students. This pilot-study
provides valuable insights into teacher education reform and
contributes to the advancement of a more resilient and effective
PE workforce.
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